N . B i -
. . - =
v

NG DOCUMENT RESUME

ED 228 659 | " - . % s 207461 .
AUTHOR -~ Morris, Barbra 'S. . B
TITLE Writing at the Center of the Curriculum: The Michigan *
. Program. ¢
PUB DATE . Dec 82 - ", v
., °"NOTE - 12p.; Paper presented at the Annual Meeting of the
' ) , Modern Language Association (97th, Los Angeles, CA,
: "December 27-30, 1982).
PUB TYPE °  Reports - Descriptive (141) -- Speeches/Conference
’ o Papers (150) - .
EDRS PRICE MF01/PC01 Plus Postage. ,
DESCRIPTGORS College School Coopération; *Content Area Writing;
. Demonstration Programs; Higher Education;’ .o
*Interdisciplinary Approach; *Outgzsach Programs; : 0
o Secondary Education; *Writing Instruction ’ )
IDENTIFIERS - University of Michigan Ann Arbor; *Writing
N Programs T T
ABSTRACT g

. _ The writing program at the University ©f Michigan

(Ann Arbor) is based on the idea that writing is taught best when it
is emphasized in every discipline. There is an upper division writing
requirement, and all departments design and teach advanced writing .
courses. In 1978, at the 5ame time that the program was created, an ’
outreach program to schools statewide was also begun. The dialogues
with teachers from all disciplines that have taken place during the
outreach program have produced five specifit suggestions to improve
‘the teaching of writing: (1) develop a profile of the teacher of
writing that will fit anyone in any discipline, (2) provide a rich
range of contexts for writing, (3) capitalize on native knowledge of
language as a bridge for students into written form, (4) clarify both
audience and purpose of writing assignments, and (5) make what is
known about writing accessible to others as the basis of dialogue '
\ hetween disciplines. A 1981 writing conference that grew out of the

A outreaéh program reaffirmed the importance of the Michigan program as
\ a model for other. schools, (JL) o '
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"To be confronted w1th a wrong svmbol can undo an 1nward v1s1on.
Susanne Langer >
|
|

Early in the Eall I began collectlng material to prepare thlS ‘

* 4

descrlptlon of the Mlchlgan writing program with speclal emphas1s on ~ s ‘

" our outreach effort to oLher scheols. With schedules and reports of |

|

’ v1s1ts to schools assembled Across fay desk, I copled the tltle I had ﬂ

agreed to write about at- the top of the page and realized that somethlnq \
< \ o
was wrong...already.- At first I resisted the sense of uneas1ness and 'J

tried to set down a straightforward description of theOUniversity's

-

writing program, but it was no use; I would have to figure out what was

! wrong withethe tﬁtle for the paper before I couldigo any farther.

Finally I located the source of my dilemma: The words "at the center”
&

form an 1naccurate image of how wrltlnq in our curriculum actually
- functions; at Mlchlgan the wrltlng program is a part of all d1sc1p11nes
*
and, in’ eur view, quite properly at the center of none. .

bRy

_Ln reallty, the writing program at Mlchlgan is embedded in the

s currlculum in two ways: .The existence of a contlnuum of writing re— |
qulrements for all undergraduates promotes the idea that 1nstructlon in

- |

|

wrltlng must be an ongoing,, developmental concern through all levels of

academrc study, whgle the establlshment of a network of wrltlng courses

il .

offered by all departments proV1des substantlal proof that wrltlng is,

=T

in fact, 1mportant_to all faculty in every ‘discipline. Thus, wrltrng\.

is not at the center of our umwdergraduate curriculum but is, instead,

.

integrated throughout it. . - .
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the: faculty in January of 1978' the, coll°giate writing

;ductory Compos1tlon class,- or 1nto a group exempted from lower

.2 Michigan Progzam

< 2

- 2.
At Michigan new wrltlng requlrements for the entire 'College
of Literature, Sc1ence, and the Arts {LSA), ‘which has an under- &

&,

,raduate enrollment of 15,000, were oyerwhelmlngly approved by

N
vrogram affects studénts. from entrance to the College through thelr

L
‘1na1 years of ‘'study 1n thelr areas of ‘concentration. At entrance,@ o
students compose an hour—lbng essay whlch determ1nes thelr placement

1nt0\the contlnuum of requlrements in wrltlng;‘each freshman and

transfer entrant is placed into a small tutorral class, an Intro-

- -

n

division wrltlng requlrements. Approximately 7% of enterlng )
students place into tutor1al,,nearly 13% are exempted, and the

remalnlng B0% take Introductory Compos1t10n. All students w1thout

exceptlon, however, ar requlred to compgztema Junlor/senlor level _ .

writing course, preferably in their areas of concentratlon.

“

e

The presence of an upper lelSlon wrltlng requlrement sloni~~
’1cantly alters the climate *for wr1t1ng instruction in the College. e

Bacause all. faculty accepted respon81blllt§‘fqr teachln" under-

oraduates the forms of organ;zatlon and . argumentatlon approprlate

to the1r own‘flelds, and because all departments now des1gn and

o

teach advanced wrltlng courses, students no longer are able to*

malntaln that effective writing is a matter .0ff concern only for

l
g

English teachers. ~Evidence abounds that writing. 1s 1mportant every-

where? Durlng the 1981-82 academic year, more than one hundred and

¢

thirty junior/senior level writing courses'are available in every ’
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d1sc1pllne for electlon by~undergraduates who know that they must

be certlfled as competent wrlters in one of these courses before
they can graduate.

At the same time that the faculty of the'tollege voted to.

o, . 1 4 L T ] “
begin=téaching writing in all disciplines, the ‘idea” of conducting

~an outreach program to sghools stateW1de was also introduced and

»
-

» A '
requlrements.

wrltlng ability din thelr students, and that discussions among

endorsed by the faculty. The Engllsh Compos1tlon Board (ECB),

charged w1th puttlng the College s new program in place and over-

» "

>

seeing its guality, was asked to offer help 1n the teachlng of
wrltlng to secondary schools and communlty colleges throughout

Two purposes were to be served by such offers:

the’ state. Flrst, N

uSA faculty felt that d1scuss1ons with feeder schools about the
nature and purpose of new entrance and graduatlon requlrements

at the Unlver51ty were vital. to preparatlon of potentlal entrants
to the College. Second the faculty belleved that teachers through—,

out,Mlchlgan were llVely to have the same concerns about developlng

schools statew1de would substantlally extend and re1nforce the

Un1vers1 y S renewed attentlon to literacv. >
Thus, an, outreach program was launched in the Spring of 1978

w*th 1nv1tatlons to all secondary schools, colleges, and unlver*‘

sities in the state to send representatlves to a day- long conference

o

in Ann Arbor for discussions about the new undergraduate ‘writing

Although a conference seemed to us to be a sensible
L

~-first sttp, we . feared that the turnout for such an event might be

_ small'

y

teachers 1nv1ted to our conference would need to find

.

substltutes, schools at any s1gn1f1cant distance from Ann Arbor

«
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might be unwmlllng to prov1de funds for travel for such an occasmon,

'and the University itself mlqht“not appear tq be the most approprlate

settlng for dlscuss1ng how well secondary students write. At the

~ M -’

very least, teachers with 35 40° students in each of five classes
every day. are aware that they sugyey a far 'different academlc land-
scape. than teachers in a university.: -, - _ »'

Despite our doubts, almost,690 teachers and administratoxrs

from 225 schools came to oul'campus'bn 24May 1978 to listen to -~

2

7representat1ves of the ECB describe the University's new plan to

ﬁ;:each wrltlng. At the close of a day of lively conversatlons, the

ECB was able to offer (fhrough the generosity of the'Melloq}Foundatlon)
to v1s1t schools at no cost to them to talk to any .or all of t;elr

faculty about how writing can be integrated into the entire curri~ -
culym. We, s1mply asked +to be 1nvnted. S
. o s
' 1q‘ortunately, wes dldn't recelve 600 separate invitgtiors all
at once s1nce only ten of us were prepared to meet the r: ests;

hoWeVer, in the course of three years we have recelved and. fulfilled

)

approxlmately 300 requests to v191t schools .in the state. “On that
Spring day in 1978 we had begun an ‘exciting and exhausting auventure.

_Most of the SChools we have v181ted during these years were

not plannlng to reform their entirxe curllcula, instead, they hoped B

to find ways to extend and improve instruction in wrltlng within

their present curricula. Though ‘the goals of schools were strikingly

similar,'we diScovered that resources for carrying out ‘plans to improve
1+ .
.Currlcula were dramatlcally dlfferent. We came to understand that the

creatlon of a network of schools could prov1de a much-needed connectlon

- and support for ‘teachers throuqhout Mlchigan.
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. Outreach
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Slnce Mlchlgan was enjoylng one of 1ts‘steamiest summers in

“ 71978, we could attribute some” of~our—anx1ousness_to_the_accumulated
effects of heat and humidity; but the +ruth was that we were neryous.

TZWe did our best to reduce that nervousness byadeyeloping and re-

“developing our presentatlon. handouts, examples of . student'wr1+1ng,
research on'composition; and sample writing as51gnments. Then,
overprepared, we became cautiously optlmlstlc.

The first two schools on that orlglnal outreach journey

h Y

were-- .visited by four of us' Jay Roblnson, Chair of the English

@ .

Department, Bernie Van't Bul, pirector of Introductory Compos1tlon,
Fran 2Zorn, Staff pirector for the ECB, and me. We left Ann Arbor
at~7 a.m. to arrive by 8~30 a.m. at a rambling brick surburban’
school outside of DeLr01t. I recall now that the school s env1ron— L
ment reminded -me of an Andy Hardy fllm set.’ sloping hllls, grassy
playing fields, high W1ndowed classrooms. dJay and Bernie delivered
‘that first presentatlon with sen51t1v1ty and persuasive orderllness.
We learned that-the majority of students went on to college and

that our presence while teachers planned for the new semester.was

e ... Welcome; teachers frolm all disciplines talked with us from 9:00 a.m.’

"

til 3:00 p.m. about flndlng ways to expand the teachlng of writing
into all subjects. Day One ended with good feeling all around. ]

On theéfolIOW1ng day. we had to search hard on our £filling
station map for the route to the school designated #2 on our

]
schedule; for some time the crossroad we were searching for dldn

seem to exist. But with the help of several roadside storeowners
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_ __ we arrived exactlykpnltime,éﬁ”anliﬁolstgé_soggysﬁe bPilﬁiﬁg out-~
side .a small town north of Detroit called Marine City.
The moment we entered the front doors of the school we knew

somethlng was wrong. The halls were dead and the s1lence was

ﬁ

ominous. When we éntered the llbrary where we were scheduled to
talk teachers sat 1in tlght, separated clusters and glanced at us

with thegbarest show of 1nte195t ‘Jay asked the prlnclpal about the
d Y

nonreceptive atmosphere we could all feel, and he told us what he

14

and th teachers faced:
The night beforeq,a school mlllage vote had been defeated for

“the thlrd time. The inpact of the defeat upon these teachers was

.sw1ft and stunnlng, nearly one tenth of their faculty would be gone

by the next day. Even as we talked té\them that’ mornlng they ‘would

- - -

In such a 51tuatlon, we said, surely our presence must be 1ntrusrvef*

»

s we ‘offered to leave., But. the teachers asked us to stay, they still:

wanted to talk about how their students could learn to write better '

¢ ’ I

even Af they might not be employed by tomorrow. .
We dlscovered that very few graduates .of th;s school went on
to college——most '6f them attended vocational schools or found Work ﬁ
1n Detrolt, All that day we talked together about students‘ beliefs
@ about wr1t1ng, about landuage lcarnlng, compos1ng processes, and

N
maklng ass1gnments that met the expectatlons of audlences in and

beyond schobls. : N ' - e
- As I looked out the window qj the llbrary that day, I could
see the main street, 1t was a far dlfferent movie set than yester-

day's. Here was a Gary Cooper Uestern w1th dust and papers sw1rllng

(&) . AR DR ‘ Coe ,
i . s '.‘ N ¢ a

" be learning who among them would teach that year and who ‘would not. -

o
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toward a grey dlner attached to a rallroad statlon. Yet inside

the school s llbtaxi,“teachers questlons we‘% the same as those

+

we nhad heard the day before: How can we make students want to

- RN - [}

write more'> What can we do about 1mprov1ng readlng as well as
P Y -~ '

wrltlng ablllty° What can we do abdut-the powerful, negative' impact

~ o
of telev151ov on the llteracy of our students? How can,We con—‘
» ] ~) ,e

- »

v1nce students that wrltlnq 1s an,lmporcant skill to have in the

-1
. ©

world out51de of school? ' : . o

These questlons, 1mportant on those® first two days of outreach,

»

have recurrmd agaln and agaln in dlffelent settlngs. From our

o .
dlalogues with teachers from all dlsclpllnes'ﬂave come five SpelelC

suggestions to improve‘the teaching of writing: *
» - ~ - ’

13

Denelop a profile—*a comfortable model——of the teacher

of wrltlnq that W1ll flt anyone teacnlng in any dlsclpllne"

~ e s

<

[3
.

Prov1de a rich range of contexts for wrltlng, ~

Capltallze on natlve knowledge of lanquage as a bridge

*

for students into- wrltten forms' de-mystify the range of

IS

~ngtual cues«readers expecdt to flnd in written’ texts;

[

o Y

< 5 Clarlfy both the audience and the pulpose of writing

assig ments to reduce students' anxlety and malalse,

. . - L _ I R

Make what we thlnk and learn-about writing acces51ble °°

* to eac¢h otner as .a basis of dialogue between dlSClR}lneSq

between teachers, and between schools and ccmmunities.

»
-

Occasionally we had an opportunlty to talk Wlth studernts

-

durlng subsequent ECB outreach v1smtr and to collect thelr

.
. e
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observations about writing'which were very like statements we had-

héard fromﬁundergraduates”interVieﬁed‘at Mgchigan prior to the ; -
. ' - . ' t ’ ‘ ‘_ »
passage of'nezywriting requirements: & ° L - L

> - - -
» ‘ e e PN -

I'thinﬁ'faster'than'l can write-my ideas down;

v . .

The tODlCS ergnfgilnterestlng, .' .. o < .

My spelllng aLways gets me in trouble, '..?' - A f. T,

I don't know‘what the teachei’wants; J ‘ | S ) ) «2“ s 1'
) Iikeep“shiﬁting my tenses; - 0. . ."iu". T . ‘:

".I don't have strony opinions on things I'm supposed to . T L

- . ¥ T a

write about; s . .
“ . ~ “ v Y « .
< . . . * - 2 s L3 9.
~ .My writing bores me, .too. . O L
. Eyerywhere, repoxts from teachers anb\reports from,students .

- . [ . -

appear to coincide; these reports focus on issues of motivation,
| I . A : . EXS
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'makes wfitingQIessAfrighteninq." And, flnallys teachers sald, when

purpose, and response. For instance: "Writing is a difficult * .- .

¢ N R M

e

craft for anyone to master, especially when a real sense of cafmauni-
o . . . - T St

cation is absent®™ or "Freedom to -write without wltrying about mistakes

audlences for student writing can %e 1dent1f1ed beyond the olassroom,

composlng 1s a process Wlth more purpose than performance on. school .

+ *
“

exawlnatlons.' . . e e e e

o

< - ) ,

a*

The Conference—-Extersion of Outreach

LI .

Tn June of 1981 after three years of -outreach visits and .

five well-attended workshops for Michigan teachers, the Mellon
. t )




- . Foundatlon funded two 3~day workshops on%elther 51de of a three b0 T

- »

day natlona1 conference,on theracy_ln the l980's. The ECB ) g s

s . - -

N -1nv1ted teachers and admlnlstratorq from throughout the gapntry for

o Py

the fllSt 3—qay workshop and from the state of MIchlgan\for‘FheF\

&y

concludf?g workshop All part1c1pa€ed in’ the central threeﬂdays

of the. conference.' Audrey Roth, a partlclpant from Miami-Dade

Cbmmunlty CQlIege, wrote 3 long report of her experlenqe in 2nn

» . e
;l

1t ~ BArbor .for the Newsletter of the FlOlea Councll of Teachers of‘

-

L o~ n . T o . v -

«+ English. . I quote a small portlon of it here:.r. . ",r/f' e e
i > . - i » - «
o " s, And ngw I ponder the experlence. T know that belng i

. on a university campus gave bpth workshops and conference ¥ )
an elan they would ave. lazked -vexre the same program S . ® -
. offered in a hotel settlng. I know that I.heard many N,
good ideas worth trying out in my~ classes--and I enyy v

others that. 51moly aren't applicaple . (such as the senior..
‘ . writing course in the discipline that, is a student's *
v majorﬁ.‘ I know,that there were fallures along the way -
- ~-that weren't mentioned (and.which we were told in - - voo .
_advance wouldn't-be). I thlhk what gontinues to 1n¢erest T e

» me most about the experiénce 'is the lee—mlndeaness of

~5 people who' teach many,different courses—on many differents Y
\ grade levels-~-and how the ECB at The University of Michigan
o has managed to draw - -together both people and*ideas through

, . its school visits and on—campus morkshops.3 ;,‘ “ N
, It may be that’ wany schools wfﬁl, 1n lee, dupllcate the .

» ent re Mlchlgan plan; 1t ks nore leelyvthat most schools W1ll,

~
’ M < Y
-

llke some of thc~92 collegeq and unlversltles whlch have already D

*

. 1nqu1red, 1dent1fy spe01f1c parts of Lhe program which can be fit

>

. . /7 -
well into their own exmstlng systems. In either: case,~the idea -
- / . [

that wmltlng is taught best¢when 1t is empha51zed in every dlsclpl-ne‘

»

has obvxously captured the’ 1maglnatlon of teacher they env151on°
® ,.' N
Q)
a networ of courses in all dlSqﬁplrnes, perhaps even across’ school

systems,xwhlch wxll be stlengtnened by a common commltment. helplng .

-
+

" students &earn to write as well as they can.




,Professor Peter Clarke, Gommunication; Professor Larry Eisendrath,

-

-
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NOTES

»
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9

lLanéegL'Susanne, Feelfng,and Form, N.Y.,fl9§3, p. 387.°

6

&
LSA faculty who have SerV°d on the English Comp051tlon Board
during 1976-82 include: Professor Daniel Fader, English; Professor .
Thomas Dunn, Chemistry; Profegsor wilbert McKeachie, Psychology;
Professor David Shappirio, Blologlcaf Sciences; Professor Harriet.
Mills, Far Eastern Languagesw Professor Libby Douvan, Psychology;

~

Communication; Profescor Jay Robinson, English; Professor Vern Carroll,
Anthropology.
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It in Mlchlgan,
September, 1981,

-

3Rothn—~-Audrey, theracy, Learnlng and Lov1ng
‘Florida’ Counc11 of Teachers of Engllsh Newsletter,
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